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series providing information on-recent doctoral dissertations. The 27

titles deal “with a variety of topics, including the fcllowing: )

the effect of a crovded or spaced appearance of narrative ma ejial on

 the reading comprehension of above-average and below-ave¢rage fourth
- grade_students; (2) the perception and usé ‘of sentence structure by

> good reading comprehenders and skilled decoders in"ccntextually
limited environments: (3) the use ¢f three prereading strategies and
their' effects on the cosprehension of junior high schccl students:
(4y reading perforrance as a functicn cf auditory sequential memory,:
anxiety, and age or grade level: (5) metatextual noticng and reading
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effects of students' meaning perception ang textual structuring ugon
the comprehension of social studies readind passages. (FL}
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. * Anderson, Kaye West - " ', . Farr, Pi Addie

THE EFFECT OF A CROWDEDs OR SPACED * * THE STRATEGIES READERS EMPLQY ‘IN
APPEARANCE OF NARRATIV# MATERIAL . _ COMPREHENDING EXPOSITORY AND NARRA-
. ON THE READING COMPREHENSION OF - ” TIVE TEXT OF DIFFERING LENGTHS
ABOVE-AVERAGE AND BELOW-AVERAGE. -
FOURTH GRADERS . Forsythe, ‘Sandra Johnson g
. . N o HE EFFECT .OF. VQOABULARY-RELATED
Bowman, Margaret Ann ) TURAL DIFFERENCE ON INFERENTIAL
THE EFFECT OF STORY STRUCTURE T . COMPREHENSION BETWEEN BRITISH AND
QUESTIONING UPON THE COMPREHEN- ‘ ‘ . AMERICAN STVDENTS T
. SION.AND METACOGNITIVE AWARENESS ' ]
- OF SIXTH GRADE STUDENTS . ’ " Frepch, Valarie Willis
-7 A COMPARIS@N OF THE EFFECTS OF VERBAL
N Cioffi, Grant Louis " ELABORATION ON THE RECALL OF S$KILLED
* THE PEREEPTION AND USE-OF SENTENCE AND LESS SKILLED READERS
STRUCTURE BY GOOD ‘COMP ) o o )
AND SKILLED DECODERS IN CONTEXT- . Garrett, Sherrye Dee
UALLY_KmITED ENVIRONMENTS ’ . READING PERFORMANCE AS A FUNCTION OF
' . i AUDITORY SEQUENTIAL MEMORY, ANXIETY,
Coale, Genevieve Davila e AND AGE/GBADE LEVEL
THE EFFECTS OF FIVE BOSTREADING ) ’ L
INSPECTION , TECHNIQUES ON READING ) . Gevay Esther .
COMPREHENSION OF CHUNKED . . "META-TEXTUAL NOTIONS AND READING COM-
STANDARD FORMATS OF SOCIAL STUDIES , PREHENSION . g
MATERTALS . : o ' d
) ) . - 1s0n, Antoinette Ray
, Dayhoff, JoEtta Palkovitz . ‘T§E ROLE OF SCHEMATA IN MEMORY FOR .
THE EFFECTS .OF PRIOR KNOWLEDGE ON ‘ PHOSE AS A FUNCTION OF COGNITIVE AND
THE FREE AND CUED RECALL OF SKILLED SOCIAL DEVELOPMENT
AND LESS SKILLED COMPREHENDERS R N ¢
' : ‘ ’ 5 - Hhthaway, Betty Kay -
v Dean-Guilford, Maude Evelyn " THE EFFECTS OF VISUAL AND MOTOR SUP- '
.+ AN INVESTIGATION OF THE USE OF THREE PLEMENTS ON PRESCHOOL CHILDREN'S °
PREREADING STRATEGIES ON THE COMPRE- . COMPREHENSION AND RECALL OF PROSE

1

HENSION OF JUNIOR HIGH SCHOOL STUDENTS
- ' 3- Kimmel, Susan

‘. Eﬁgar,_éusap Elizabeth ‘ CHILDREN WITH A PERSEVERATIVE TEXT
THE EFFECT OF ADVANCE ORGANIZERS ON ] " INTERPRETATION STRATEGY: THE EFFECT :
‘ EXPOS;TORY PASSAGE RECALL BY LEARNING - . ‘OF TEXT ORGANIZATJION . . .
DISABLER AND NONDISABLED YOUNGSTERS \ - o .
N . “u .
L) . . ' ¢
. ) ,




Kraug, Catherifie Anne . Sadoski, Mark Christian
AN INVESTIGATION OF THE EFFECS OF , THE RELATIONSHIPS BETWEEN STUDENT
LITERAL AND METAPHORIC TITLES' ON- RETELLINGS AND SELECTED COMPREHENSION
_GOOD AND POOR HREADERS', COMPREHENSION MEASURES .
" OF TEXT ‘
- - - Schantz, Let;:y Moxley
, Kreider, Karen Beechy : A COMPARISON OF THE- ORAL READING, PHONETIC-
 THE EFFECT OF TOPIC SENTENCES AND ANALYSIS, COMPREHENSION, AND CONSERVATION
THEIR PLACEMENT ON THE READING > ABILITIES OF, EARLY READING
COMPREHENSION OF GROUPS OF ACHIEV- = ; '
ING ELEVENTH GRADE MALE READERS ‘Wagner, Michael Paul -
' / ,)7~‘ CONTEXTUAL PREREQUISITES FOR MAKING
LeSourd, Sa:adra Jo : INFERENCES FROM TEXT: A DEVELOPMENTAL
THE EFFECTS OF STUDENTS' MEANING PER- STUDY - C T
CEPTION>AND TEXTUAL STRUCTURING UPON
THE COMPREHENSION OF SOCIM. STUDIES . Winocur, Sara Lee Miller
READING PASSAGES THE IMPACT OF A'PROGRAM OF CRITICAL
. ' . THINKING' ON READING COMPREHENSION
Lipson, Marjorie Ann Youmans REMEDIATION AND CRITICAL THINKING OF
- THIRD GRADE ERS' USE OF PRIOR .. MIDDLE AND HIGH SCHOOL STUDENTS
KNOWLEDGE IN INFERENTIAL COMPREHENSION e /

PR

Mackenzie, Jane Iroms

AN EXPER AL STUDY OF THE EFFECTS
OF4PICTURES ‘ON THE LITERAL COMPREHEN-
SION OF SECOND GRADE READERS

McNeal, Errol William 7
AN INVESTIGATION OF THE RECOGNITION OF
SIDEDNESS IN THE READING MATERIAL OF
SIXTH GRADE STUDENTS

Meyers, Ruth S. ‘ -
GENDER CONFORMITY, TEXT CHAKA CTERISTICS
AND COMPR%HENSION OF STORIES

Nahmias, Maria Lynn Vasiliw
INFERENTIAL LISTENING ARD READING COM-
PREHENSION OF DISCOURSE IN NORMAL.AND
READING DISABLED CH}}DREN
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* were the independent varialfles for.each of the
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THE EFFECT OF A CROWDED OR SPACED APPEARANCE
OF NARRATIVE MATERIAL ON. THE READING  _ .
COMPREHENSION OF ABOVE-AVERAGE AND BELOW- y
AVERAGE FOURTH GRADERS Order No. 8120670

T mik MQMWMW
Carbondasle, 1980, 229pp. Major Prof@ssor: Margaret Keyser Hill
The purpose of this study was to ascertain whether or not pupils
reading materials presented in a spaced format (fewer lines and
therefore less reading material per page) comprehend the information
- better than pupils reading matenals presented in a crowded format
{more knes and therefore more reading material per page). ,
Two hundred forty-five fourth graders from a midwestem capital
city of one hundred thousand population, grouped by reading ability
(above average and below average], view of the reading process
- j .understanding the message or pronouncing the words
, mord'important), and aex, individually read oretly a story prepared in
! m:medorspacedtormatmdﬂ\enrgtold the story to the
; reseerchacin accordance with the Readling Miscue Invon:&
. procedures. The above-average-reading-ability subjects redd a fifth
© grade story in one of the two forrats while the beiow-average-
reading-ability subjects read a third grade story in one of the two ’
: formats. From the retellings, a comprehension score was caiculated
for each subject. . \
_Results of an analysis of vanance (comprehension was the
dependent variable; and format, view of the reading process, and sex s
1Y two ability groups)
indicate that (1) sex and format considered mdividually and the
steraction of sex x t and viewpoint x f t do not affect .
comprehens:on for sither above-average or average readers;
(2) viewpont does not affect the comprehension of beiow-average - .
mwdmseemtobeaninmommtvanabletorabove-amm
readers who comprehend better when they view reading as
understanding the message (probabiity = 6.1), and (3) sex x format
affects the comprehengion of below-average-reading-abiiity males
mwho favor the spaced format (probabiiity = 4.6) and seems to affect
the comprehension of above-average-reading-atiity females who

also!favor the spaced format (probabiiity =.7 %

.

#

THE EFFECT OF STORY STRUCTURE QUESTIONING. LPOX
“THE COMPREHENSION AND METACOGNITIVE AW ARENESS
OF SIXTH GRADE STYDENTS  ° Order No. 8116456
BowsAx, MARGARET ANSE. P D University of Mary land, 1980 254pp.
Supenvisor: Dr. Linda Gambrel! . :

Recent research has shown the imponance of the structfire'of narrative
discourse for comprehgnsion and recall of text. These studies suggest that
§00d readers recognize arid employ this structure, while poor readers
appear 1o lack thi skill The purppse of thus research was 1o esupate the
eflecuveness of 2 Story Structure Quetioning Stratégy upon the reading

Sion of sixth grade srudents with reading levels extending from

¢ third 10 ninth grade level Subjects were randomly divided into two groups

50 that-both had proporuonalh etiual numbers of good, poor and aerage
* TheStoty Structure Questoning Stratepy Group was dsxgn?
“# developing an awareness of the structural elements
srategy utihzed questions which focused
theme, plot and resolution). The Ahernate
utilized mere tradiional quasuons (1 e . hteral, interpretine, and problem-
@h}:‘n‘dﬁ‘ﬁu the instrucuonal sessons.

1} stydents had four small group teaching sessions and one tesung
session Subjects read a folktale at their independent reading level during
ench teaching session, and then answered the designated questons’ Dunng
the testing session, students read a folkale at their independent reading
Jeve! and then either immeduately or one week later retold the ston and
answered slory structure, literal and interpretive questions sbout 1t At this
tpe smdt\ns were also asked about strategies they used to heip remember

to assist
of a story
upOn Koy grammar (setting,
Questioning Strategt Group

3

The folktale was parsed into prc;posibon.s 10 score the free recall, three

‘raters scored £ free recall protocgls ‘Answers 10 cued recall quesnons were

aBo scored by three raters. a sandardized answer sheet. The data were
, malyzed using mulovanate analysis of variance, The findings are as

follows: (1) Performance on the cued recall task was statisncally significant
i favor of the Stony Structure Quesponing Strategy. Therewas go

" matistically significant differénce for freg recall performancs (2) There was
bo suatisncally significaint difference in the amouat of mpaenal forgotien
hﬂ-aalnthet\votsung sessions for both strateges with free and cued
l: l{kl C'I'here was 2 suustically spmficant Z:orrela_uon berween leve) of

ooy E1C Y ) \
.
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« none for free recall, further research might suggest ways of

/ T
/ o
reader and free and cued recall performance, although subjects were
reading matenals at their independent reading level (4), The gobd readers
were more able than the poor readers o verbalize specific swateges for
remembenng stones. LR }

Current prose theory advances the notion that there is a basic grammar

~ in stories that is used more ofien by good feaders than poor readers as a

tool for enhancing comprehension and recall The present research
supported this theoretical base for comprehension of folkuales |
' Since there were sianstcally sighuficant findings for cued recall ag‘i |
teaching sirategy by extending the number of sessions, or adding & reeslling
practice m:gent Future research mught also concentrate morejon below l
verage teadersand the effect of the Story Structure Quesuonigg $urategy
upon the comprehension performance of thus group.

For teachers, findings for the present study suggest that the Story ‘ |
Swructure Quesnoning Strategy can facilitate cued recall performance’ of |
folktales for sixth grade sdents. The results also suggest that poor readers
are unable 10 verbalize, and may lack, specific strateges for helping :h.em w0

)
;
i
!
-
1

~

THE PERCEPTION AND USE OF SENTENCE STRUCTURE BY
GOOD COMPREHENDERS AND SKILLED DECODERS IN |
,CD!\TEXTL'AU..Y LIMITED ENVIRONMENTS Order No. 8114909 )
Oom.gu\-r }oms, PRD. University of Minnesota, 1981 447pp. |

- Thié study investigated the use and perception of sentence structure by
'g0od comprehenders and.skilleddeeodcrs(smdentswithgoqdm |
recognition skilks but poor comprehension abilities). Third and fourth j
students read and parsed sentences tising 2 pause location task. The two |
groups demonstraied remarkably similar sensitivity to grammatical
mmg[naseoondsmdy,pame_lodtjohsjd,enmedbyad:mm '

-

. rehenders’
skilled d differ from good
than knowledge of sentence structure.
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THE EFFECTS OF FIVE POSTREADING INSPECTION

* TECHNIQUES ON ‘READING COMPREHENSION OF CHUNKED )

AND STANDARD FORMATS OF SOCIAL STUDIES MATERIALS
“ ¢ OiderNo.S1ISESY -
CoaLs, GENDVIEVE DAVILA, PH.D  Temple University, 1980. 223pp.

Pmmu‘ : Elzatgigh S. Davis !

* The purpose of this study was to investigate the ability of ninth-grade
subjects to use selected postreading inspection techriques The techniques
were the use of questions, the cloze. the maze, a modification of,the marze,
and a storage retneval techmque as facilitators of reading review of
“chunked"” and standard formatsgf sacial studies matenals.

Ten 1nucx groups were selected from ninth-grade soqal studies classes.
The five techniques and two formats presented in 10 different nstructional
packets were randomly distnbuted to-subjects in these groups. Each subject
received one instructional packet After the completion of the sample and
treatment reading passages, their accompanying exercises and answer keys,

»eachsubject was given a 10-1tem muluple-chorce relention-comprehension -

test ©
In the 10 queshon revu;_"qumam“re constructed acf:ord:n; ta the
types proposed by Barrent (1976). Three of the quesuons required recall of
nformation read. Six demanded making inferences and oe called for
evalyhnon. The cloze treatment was composed of an et en-fifth delenon
‘:ﬁﬁm atotal of 187 deleuons. The maze and s modification of the maze |
énts were composed of every-fifth geletions with three word choices
typed below each omutied word. The storbge remeval task was composed of
oumbered hine segments called “chunks.” Sixteen of the 80 segments were
ncorfect, changing the literal meaning of the passage
Two \ersions of each passage were available Each hine of the standard
format capied directly from the text averaged 10 wordds 1n length. In the
"chunked” format phrase boundanes consistent with linguisuc rules were
developed. Each Iine ended at the junction of a phrase boundany No hoe
contauned more than se\en words
Data, consisung of [ Q and reading achieseent scdres. were obuained
pnor to the eatmept Since no pre-exisung signuficant cifferences were |,
feund among the groups, two-way analyses of \anance w ere used to test the
nine null hypotheses All hypotheses were accepted or not accepted on the
basis of 2 05 level of sigmificance -
., Itwasrevealed through an analysis of the data that none of the foyr
expenimental reading reviéw techruques was supenor to the use of
S

& -




guqions Quesuonsg were found to be significantly supenor to the eveny®

fth open-delenon cloze procedure as a facilitator of Literal and {otad
comprehensiqn -No significant differences existed berw een the mean of the
groaips recening the standard format and the mean of the groups recening;
the "chunked” format. [n addiSon. wteraction /eﬂec.'s of technique w1th
format were nonsignificant R

" . AN INVESTIGATION OF THE USE OF THREE PREREADING

-

The results paralleled previous research where the combinanon of
quesuon posibion and type influenced general comprehension, and
supported the conclusions drawn by Felker & Dapra (1975) Questions
demanding consiructed responses rather than single word or recogmtion -
response mught be highly effecove in faciliaung general comprehension of
the prose passage In this study they were sigmificantly supenor in
wfluenang hiteral and general comprehension to the use of the even -ffth
delebon cloze where subjects were instructed to gomplene the missing word.
The use of postquesuons also appeared to have had a facilitauve effect on
mcidental learning since seven of the 10 questions on the retention-
comprehension test demagded comprehension of the passage not ehated
by the teatment questions.

* The results of the comparison between the standard and “chunked”

7 formats duphicated that of Frase and Schwartz (1979) and supponed the
conclusons drawn by Carver (1970) The "chunking” of reading passages
mto meaningful groups of words did not facilitate the reading
comiprehension of mature readers .

Implicauons for teaching reading to elementary and secondary snidents
were discussed. In addition, recommendations for further research were

made .
-+--=THE EF] OF PRIOR KNOWLEDGE ON THE FREE AND
CUED RECALL OF SKILLED AND LESS SKILLED &

COMPREHENDERS Order No. 8116467

DaYHOFF. JQETTA PALXOVITZ. P D Universuy of Maryland, 1980 134pp
< Sipervisor: Robert M Wilson

'Ib;fmnan purpose of this study was 10 i esugate the effects of pnor
knowledge upon siulled and less skiliéd comprehenders' responses on

(1) free regall as evidenced by recall protocol match to text, (2) textually
explicit informaton and (3) textwally imphent informaton The seconday
purpose of this study was 10 investgate the possibihity that there 15 a
difference in strength -of relanonship petween free and cued pnior
knowledge on the vanables of (1) fr

nformaton. .

Data were.collected on an evaluation instggment consisting of a 357
word passage and 10 quesnons; 5 exgheit and 5 imphat, formulated on
selection contedt. |
3 The 136 fourth grade students parbcifating 1b the study were enrolled
in five public elementary schools 10 Washimigor' County. Man land.
Students from 11 classrooms whre identified by classroom teachers as
«  skilled or Jess skilled comprehenders reading on a fourth grade lesel

The sample consisted of 68 male and 68 female subjects Of the 136 .
subjects B0 were idennfied as skilled comprehenders and 56 as less skilled

‘comprehenders. c e

4 Raw scores were tabulated for each subject oo free and cued prior

down 1010 explict and implicit cued recall scores. .

Significance of differences among skilled and less skilled
comprehenders pnor knowledge and free and cued recall was tested by
Analysis of Covanance and Homogeneity of Regression. Pearson Product
Moment Correlanon was computed to obtain 1ntercorrelaions between
free pnor knowledge and cued pnor knowledge and the dependent
variables to deterrune strength of relabonship | !

Within the hmutations of this study ‘the¥following conclusions were
drawn from the findings: (1) Skilled comprehenders did produce moré
wformation than less skilled comprebenders on the free recall task, exphen
and imphicat comprehension tasks (2) Subjects did produce more
information oo the free recall lask. exphent and imphat comprehension
tasks as the lexe] of free and cued pnor kndwiedge increased. (3) The
difference betw een skilled and less skilled comprehendgrs on the free recall

expliait and unplicit compreh'ension tasks was noffaffected dy the free
cued pnor knowledge ievel (4) There was no difference in sirength of
relationship berw een free pnor knowledge and cued prior know ledge en
the free recall task and exphch comprehension wask. (5) There was
difference in srength of relanonship betw een free pnor know ledge and
cued pnor knowledge on the mplicit comprehension las'k .
-
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recall as evidenced by recall protocol
match 10 text, (2) textually exphait information and (3) texrually impbeit -

.

knowledge and free and cued recall. The total cued recall score was brokes .

»
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STRATEGIES ON THE COMPREHENSION OF JUNIOR HIGH
SCHOOL STUDENTS o e - - OrderNo.8121308
- DEAN-GUILFORD, MAUDE EVELYN, E0.D University of Houston, 1981,

——208pp.-Chaurperson: Dr uvz;ummw -
Two purposes of this stud e o determine what impact, i any,

three prereading strategies (Cognitive Organizer--CO, Structured

Overview--SO, and Directed Reading Questions--DRQ) had on

improving (a) content comprehension and (b) literal, inferential and _

total reading skill comprehension. The study attempted to determine .

whether each strategy had an impict in individual conprehension "

areas. The study also investigated the impact of the three stmqhs v
»within the categories of race, sex, and age.

tWas hypoth@ized thiat there would be a statistically significant
difference in the content comprehension change, the kteral reading
skill change, the nferential reading skill change, and the total .
comprehension change (from pretestjo posttest) between the
experimental groups (CO, SO, and DRQ) and the coptr .

Eighth grade junior high school students in a Qredomma%black -
schoolwere r miy selected and assigned to three treatment
groups (CO, SO, and DRQ) and a control group

THree major hypotheses which related to each peneral hypothesis +
were formulated. In each instance the impact of one of the three
prereading strategies on an aspect of comprehension was
investigated Three subhypotheses which measured individual
sirategy impact vanations for categories of racg, sex, 4nd age were . ‘
nvestigated for each major hypothesis

The investigator conducted the study in the following manner:

(1) Pretested each group in Iiteral, inferential, and total reading
comprehension skill areas using the Brown Leve! Form A of the
comprehension subtest of the Stanford Diagnostic Reading Test. '
{2)- Introduced each treatment group to ten (one per week) assigned k
prereading strategies before a reading of ten selections from the SRA
Drmensions Countries and Cultures kit. A control group read the
same selections but received no strategy treatment. Each group
received an immediale comprehension pretest from the kit after
reading each selection for retention measurement. (3) Posttested
each group in the literal, nferential, and total reading comprehehsion ]
skill areas using the Brown Level Form B of the comprehension ,
subtest of the Stanford Diagnostic Reading Test. (4) Posttested two - '
weeks after treatment with a comprehension test composed of items
from the immediate content comprehension pretests.

7-tests were used to statistically test the four general hypotheses
and the major and subhypotheses which were concerned with the
significant differénces in change from pretest to posttest scoresfor  +
(a) conlent compréhension and (b) literal, inferential, and totat
comprehension reading skills. The statistical criteria for acceptance
‘or rejection of hypotheses was the .05 level of significance.

The bypotheses regarding change in literal, inferential, and. total
comprehension skilis werexs:.ted and only the hypo,g\\eais regarding
change in content comprehenision was confirmed. o

This study indicated that the tested preraading stratggies
mproved coritent comprehension. In particular, the Structured '
Overview mpacted this comprehension area. Another significant
finding was that the personal characteristics of students influenced
the impact of the prereading strategies on content comprehension ¢
and lteral, inferential, and total readi?g comprehension skills.

B [ 4
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TI'!E EFFECT 4 ADVANCE ORGANI?ERSI ON EXPOSITORY
PASSAGE RECALL BY LEARNING DISABLED AND ‘
\NONDISAB_LED YOUNGSTERS Order No. 8123268 -
"EDGAR, Susan ELizaBETH, Ep.D. Columbia University Teachers |
Coflege, 1981. 133pp Sponsor: Professor Margaret Jo Shephert |

- This study was designed to’examine the-effect of categorical
advance organizers on expository pasgage recall by learning disabled
and rnondisabled students. Aiso of interest was the identification of
gther independent variables influ encing expository passage recall
performance. . '

The pretest.posttest control gtoup experimental design utiiized 40
nondisatied and 30 learning disabled fourth, fitth, and sixth graders
!rom 4 suburban New York public school district. Statistical analyss

« Fidicated'that the subject groups diffetsd significantly in terms of IQ
and achievement test scores, with superior scores consistently
sttributed to the nondisabled group The groups did not differ n age.
-+ Stimujus matenals fGr the ®xparimental task inc two written
expository passages of comparable difficuity. The ges

L] ] ¢
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e
described the appear, Paling habits, living environment, and*
general behavio pdl\ETtha( the duckbill platypus or the
sloth. The facts gfresented story Wwaye orgamzed into
peragraphs agtording to gategon)\ Presenta¥o of the passages was
counterbale kst and pogtiest phases. - P :

Aase, the selbcted passage read to and

NT. STudents were ditected to leam the facts

inthe Free recall was recarded for two separate
recall trafle, each following study periods of two minutes. Subjects
from each group were subsequently ranked-on the bass of their
protest trial 2 recall scores and assigned from blocks gf two to,erther
the advance organizer or the practice (control) condition Statistical
analysis confirmed the equivaienceof treatment.c ondition ¢
meignments within 8ath subject group.

For students in the practice condition, posttest procedures

- repeated the pretést procedures in which students were directed
learn the facts for latér recall. Students in the advance organizer
sondition received a verbal advance organizer prior to each study
pegiod. The orgamizers wientified the four categones of facts
smbedded in the passage and instructed the students to keep the
categories in mind whuel studying. Category cue cards were provided
&8 an additional study ad. Posttest tnal 1and trial 2recaliwas
measured following two miriute study penods. Pretest and posttest
procedures aiso included probes to deiermine each subject's related

knowledge and awareness of passage structure.
of statistical analysis pointed to a facilitative although
nt effect of the advance organizer for both learning
and nondisabled students on tnal 1. The strength of this
advantage, however, appeared insufficient to withstand the positive
effects of practice fr trials from which students in both
treatment conditions fited Although nondisabled students
consistently recalied more facts than learming disabled studénts, the
eftect of the advance organizer did not ditfer between groups. These
resuits are best interpreted in hght of a probable interaction between
treatrment maternials. It is suggested that the categorical
M’ of the stimulus passages was sufficiehtly evident to
fungtion as an trganzer for students in the practice congition,
particularly during thé second recall trial.

Supplementary analysis Wdentified IQ and average reading

“scores as the best predictors of recall performance. For the
ol interpretation, both variables are viewed here as surrogates
representing a complexity of cognitive variables. :

The impligalnoﬁn's of the present study call first for additional .
advance organzer studies which investigate recall performance by
learning disabled and nondisabiled students. Careful examnation of
the interactions between treatment, matenais, and trials is needed. If
such studies prove their effectiveness, advance organzers may

sprovide teachers with a valuable instructional techruque for improving
recall performance by learning disabled students. ’
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THE STRATEGIES READERS EMPLOY [X COMPREHENDING
EXPOSITORY AND NARRATIVE TEXT OF DIFFERING
LENGTHS . ¢  OrderNo. 8117742
Fana, M ADDIE, EDD  The University of Arizona. 1981 184pp. Director:
Kenneth J. Smuth’

This study was undertaken 10 gain a greater undersianding of what
resders do o comprehend expository and narraave text. Speafically, 24
randomly selected good tenth grade readers used Vanous strategies to
comprehend both an expository and narrauve selection ;The salections
asngned tothem were from a group of 12 eanth science and 12 shont story
selections, both groups randomb selected, presented 1n units of the
following sequence.and length 400-#250-, 100-words and 10-sentence
lengths. Students read silently and their “thinking aloud” 1n regard to their
silent reading provided the basis for strategy 1dentficanon and for the
development of a strategy classification svstem which included four major
Categories of pnnt-onented, expliait and mplicit message-onented, and
miegrative-evaluative strategies \ :

Descnipuive and staustical compansons among strategies were analyzed
in terms of these four mayor categories. These compansons offered strong
gvidence that readers used a vanety of strategies within and across taxt
types, since sirategy use was investigated 1n relaton to multple texts. .
Differences were noted. however, in the frequency and proporuon of
frategios weedDetween the rwo text types For instance, readers useda -
gresier frequency and proportion of strateges in reading narrative
compared 1o expository text. Statsucal significance at the 01 level was also

‘Bhown for frequency and propgguon-of implicit message-onented sratepes
used in reading narranve compared to expository text. Differences were

]: TC n frequency and proportion of strategies used in relauon 1o the
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length of unit read Predominant patierns of individual reader’s strategy use |

were-noted for each of the text types and for the text types combined .

Results of this study suggest several imphcauons for further research. =~

First, a study of the effect of other differing types of text on readers’
sirategy use 1s needed 10 clanfy and specify readers’ strategy use 1n
i -acompanson of strategy-use i

readers 1o regard 1o diffenpg types of text 1s required to 1denufy strategies
used by different types of readers. Thurdly, an investugation into the
developmental aspects of readels’ strategy use m regard to differing types of
1éxt needed 10 provide insights into the ways 1n which strategy use is

acquired and modified. Fourthly, a companson of readers’ strategy use 1n g
regard 10 text presented ifi varying lengths is néeeded 1o better explain the . |
relationship between reader.comprehension and length of text read.

- THE EFFECT OF VOCABULARY-RELATED CULTURAL
DIFFERENCE ON INFERENTIAL COMPREHENSION BETWEEN
BRITISH AND AMERICAN STUDENTS OrderNo. 8127200

FORSYTHE, SANORA JOHNSON, ED.D. University of Arkansas, 1981.
154pp. Major Professor: Dr. William Klingele :

The purpose of this study was to investigate thé possibility of
" exigling differences between British and American students’
inferential reading compr ion when both the British and
American students attended an overseas American school. The study
investigated the possibility that the difference in vocabuiary that exists
between British-English and American-English may serve as a
deterrent to a British student's ability to comprehend American
textbooks when in competition with an American student.
The subjects were matched pairs of British and American students
“from grades two through nine. The British and American subjects
were matched on age, sex, grade, reading level, intelligence quotiant ,
and socioeconomic status. There were ten pnmary school British i
ten primary school American subjects; thirteen middle schooi British  * -
‘ and thirteen middie school American subjects; eight junior high .
British and eight junior high American subjects. The British subjects
had 10 have just entered American ogerseas school after being
. myoducatedmlyaiheemshsystem.mm y
had to have aiways been educated in an American curriculum
- The instruments used in the study comsisted of three sets of British
and American , one set for each level, primary, middie
school and junior high. The passages were taken from British and
Asmerican textbooks dnd were of like theme at each leval. inferantial ‘
Questions were constructed for each passage. 4
Wher being selected for the study, the British and American -

subjects were given a warm-up exercise and then given the passage
of the other culture to read and to respond to the questions. The
British and American subjectsyyere then given the passage using the
vocsbulary of their own cuituré to

ead ang to respond to the
inferential questions. N

After a four month interval, the British and American subjects wers
placed in a posttest situation. The identical passages and procedures
were used. v © .

Thae inferential answers were then evaluated by British and
American judges. Each judge was given a packet containing
iwwﬁors,mep&agesandquesﬁons.memdwtyw
twenty-two matched British and American subjects and a rating scale.
The rating scale ranged from 0 to 5 and showed degrees of inference
from O, or totally incorrect response, 1o 5, or extremely infersntial or
logically concluded response. The judges rated each response and
then averaged the totals for each subject. b :

Thae eight hypotheses and four questions generarod by the
researcher were tested by the dependent t-test for correlated or
matched pairs. The significance level was set at .05, .

The study revealed that there was no significant difference in
inferential reading comprehension as rated by the judges for the
entire group of primary, middie schoo! and junior high Bntish or
American subjects when compared 1o each other on the pretest or
postiest of either the British or Americtan passages. There wers

, significant differences for individual groups, that is, primary, middie
school or junior high, on certain of the pretests or posttests of the
British or American passage.

Actual mean growth was observed in all groups from pretest to
postiest with the exception of the primary American subjects on the
American passage The range of inference accorded by the judges to
the anewers was from concrete or iiteral to moderately inferantial.

T The serendipitaus implicatioh coming from the study was the .
apparent loss of influence of British-English vocabulary on the partof
&kt the British subjects from pretest to posttestof the British passage.
Thia finding generates a need for replication of the study to be done in

4 Britigh overseas schooli(s) that has both %ﬂah and American

students in attendance.
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A COMPARISON OF THE EFFECTS OF VERBAL
h.ABORATION N THE RECALL OF SXILLED AND LESS
SKILLED READERS . . OrderNo. 8125481
Frmncn, Ynn: WiLuis, Eo.D. Harvard University, 1981. 83pp.

The comprshension and recall performances of upper elementary _____1n three testing sessions at each school

skilled and less skilled readers can be improved by the use of memory
sirategies. Strategies are deliberate activities wvoked by an individual
10 aid in the storage and subsequent retrieval of information.
'S teport that same aged skilled and less skifled readers’

Can use strategies to increase item recall, butiess skilled readers do
not slways achieve recall scores equal to skilled readers’ scords.
Furthermore, less skilled readers are less likely than skilled readers to -
Snpniansously produce an appropriate memory stuategy. ..

Comparisons of skilled and less skilled readers' recalis have "~
examined, primarily, the efleCts of relatively simple serial rehearsal . -
sirajegies such as labeling and repetitive rehearsal. The purpose of
the study was to examine the effects of a more complex verbal
memory on the recall of upper elementary grade skilled and
(ses shilied readers. Verbal elaboration has been defined as the
idendification of a common referent among unrelated*items. Three
ftypes of “prompts™ which vary in the degres of associative structure
provided by the experimenter have been reported. augmented
prompt provides semantic associations among to-be-remembered
Nems (8.0, NAIL rips BUCKET). An explicit prompt provides
directions 10 generate associations among items. A minimal prompt
provides fhe items but neither associations nor directions to generate
associations. Generally, adults benefit most from explicit and minimal
prompis, while primary grade childrerrbenefit most frof an
augmentad prompt. Reports of type effects on the serial recall
yummtarygradem less skilled readers have been
inconciusive. Same aged reading achieverment groups do not ’
consistently benefit from the same or from different prompt types.
Inferances of the possible effects of augmentad, explicit, and minima!
prompts mey be drawn, however, from reports of story recall,
sandence recall, and serial recall studies, ively.

mmtdesignedformswdywastorecal three lists of nouns in

. commect serial order. Twenty-four skilled and twenty-four less skilled

qmmnadmwererandonuymignedtomdthreeprom
conditions. In the augmeinted prompt condition subjects were

directed 1o learn lists of words in the ext of thematically rplated
sentenices. in the explicit prompt condti -subjects were direciedto -
gonerate contexts for list words. In minimal prompt condition © .
subjects were directed to learn k of isolated words. Recall
D'otocobwrescoredlormenumberofwordsrecanedandforme
mdwmdsrecauﬁincorrectserialorderﬁwowayanalymof
variance revealed that the effects of the two tactors, prompts and.
reading achievement level, were significant for both dependent

- varniabies. No interactions were significant. Post hoc analyses of

means that the augmentsd. and explicit prompt means were
significantly different from the minimal prompt means but not
significantly difierent from each other. s
The results indicated that skilied and less skilled readers can
respond in similar ways to aicompiex verbal stratégy. The
development of metamemory and linguistic processing skills were
Mnmmmddmum for less skilled readers in
the augmented and poﬁcit prompt conditions. Suggestions for
" reading practice incldded the use of verbal elaboration instructions in
* teaching reading comprehension generally, and particularly i
#saching vocabulary wortds. Suggestions for future research‘i'oclu&d
Comparieons of more discretely defined groups of skilled and less
skilled readers and examination of the impact of passage difficulty on
the effectiveness of verbal elaboration. ‘
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READING PERFORMANCE AS A FUNCTION OF AUDITORY
SEQUENTIAL MEMORY, ANXIETY, AND AGE/GRADE LEVEL

' Order No. 8118813
. GARRETT, SHERRYE Dex ED.D Lehigh Umvm‘&y. 1981 92pp

' The purpose of ths study was tonvestgate the relatonships between
reading, suditory sequential memory, anxiety, and age/grade jevel
Reacing is a complex cognitive-linguistic act in which the reader extracts
meanming from extended discourse However, for the purposes of this study,
reading 1 defined as wozd recognftion and word analysis as measured by
the Daniels Word Recognition Test Reading, defined as word recogmtion .
and whrd analvsis, was medsured with the Daniels Word Recognmiuon Test  ~
Audnory sequennal memory, the abili to reproduce sounds immediately

and in corTect sequental order, was measured by performance on the Digit

Span subtest of the Wechsler Intelligence Scale for Children-Re: ised

>

-

- t"‘"":f“l on the Related Syllables test of the Detroit Tests of Learming

AE lC"Woformsofanx:erywerexdenpﬁed::mnanxlet) ageneral }‘

.

3

" predisposiuon to become anxious, 4nd state anxiety, the anxiety related loa
specific stressful situauon ‘Both anxiety types were measured with the
State-Trait Anxiéts Inventory for Children (STAIC) Grades o and four
were included in the stud) ; age was measured jn months A tota! of259 .
students were selected from three efémentary schools. Data weneeollecied -

Alltests were individualhy ‘

admunistered. : . A
Posiive correlduons were found between both reading measures and .
both auditory sequenual memory measures Posiove correlauons were also N
found between age and auditory sequenual memory Related s, liables |
]
]
]
1
1
i
]
|
|

measures Negauve correlauons were found between reading and state
anxiety and between auditory sequential memory ang trait anxiery No
. correlanon was found berween 2ge and anxiety Combinauons oftran
anxiety, stgte gnxiety for reading and memory, and auditon sequental
memory measures were shown to be sigmificant predictors for word
,@ogniuon word analys:s Interacuons between auditon sequential .
memory and Slate dnxiery did not add sigmificantly to the predicoon >
o tquanons No differences were found berween grades for apy mdiiidual
predictor vanables Auditory sequential memon was found to be a
ggnificant factor in reading performance |y was suggested that an audston -
sequential memory measure be included in the diagnosuc battery used by
the reading speciahist The correlaton berween related syllables measures
and age suggested that the related sy llables measure would be more
appropnate in the diagnosis of reading performance 1n oider students
Children with low auditory sequenual memory abilitzes should lae
idenufied early: appropnate measures should be taken 10 remforce
mstrucnon with acuviyes that involve visual, kinestheuc, and tacnle
modahues . h .
Lack of significance in some of the anxiet; -related correlations was
aunbuted to possible measurement problems with the STAIC The STAIC 1
scales were standardized as wntten measures. in the present swdy the
scales werc admunistered orally so tnat possble reading problems would not
interfere with 2 subject s understanding of the STAIC quesuons Rehabihty
figures for the data collected in the present study w ere somewhat lower
than those reporied by the authors ofthe STAIC
Recommendauons were made to exiend 1ny estigauon mto the
relationshup beit een auditory sequer.ual memory and a more
comprehensive measure of reading that would include comprehension and
vocabulary scores: to reevajuate the validicy, reliabiity, 4nd usefulness of
the STAIC: and to widen research to include populations that reflecta  ~
broaderage group . -

measures showed a stronger correlaion with age than did digit span - |
1
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META-TEXTUAL NOTIONS AND READING COMPREHENSION_
GEva, ESTHER, PH.D Universiy of Toronto (Canada). 198}

The structure of texts can be represented 1n tree-like hierarchues. In
such huerarchies the nodes represent content ymts (Le , proposions,
clauses) and the fines connecting them represent the relauons of these units
10 each other (local functions) or to the entire passage (holishic functions). B
These relations may include functions such as topic sentences and
condusions'(;; the hohstc level) and functions such as causal relations,
process descripuons, details, examples and elaboranons (at the local level).
It is argued here that one of the factors that operate in the contact between

- one’s knowledge on a topic and information 1n the text 1s knowledge of text

structure. This knowledge operates both in applying various skunming
strategies, and when a text 1s read carefully,

The purpose of this study was to examine the instructional potential in
training less skilled readers to use more efficient top-down strategies. ln
‘order to train less skulled readers to pay closer on to structural
cohesive aspects of téxts, students were taught to represent both prj
knowledge and text structure 1n flowchans. It was hypothesized that ’,
teaching less skilied readers to represent text informaton and pnior relevant
nowledge in flowcharts would result in inprovement 1n reading
comprehension , : Y ’ .

To test the validity of this conjecture two traimng studies were
conducted. Subjects were students from 2 communi{y colleges A pretest:
posttest design with controls was employed. - ; \

Students were taught to recognuze Text Unit Functons (TUFs) and
represent expository factual paragraphs in flowcharts, They also performed
tasks 1h which the logical-structural role of conjuncnons was hughlighted.
Control students were exposed to speed dnlls and commercial reading

comprehension packages. :
Forty-eight,students took part in study’l Training lasted for 6 weeks.

.There was a significant partial correfation between the Nelson Denny

comprehension posttest scores and the percent of correct TUFs represented

* by stuilfents (controlled for the respective pretests) (r = 56; p < 02). There ,
were no expcri;nentzl-conqol djfferences in the rate of improvement on the
Nelson Denny“Yet, there were differesices in emphasis Smd\nu in control
groups showed a tendency to gain in speed at the expense of 5
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compeehension Students 1n the expenmental grou
gain iz comprehension at the expense of speed.
.- Forty students assigned to hugh or low nstrucn
. “of the California Achievement Test scores, parncr
lamed 4 weeks

groups onthe bas:s
in Study l Tramng

N n .
expenmental group The «

pronouniced improvement took place in the o
) designed to measure

_ .analysis'of covanance on a comprehension
students’ sensiivity to interpropostio
sigmficant treatmeritmain effect (F = €19: p < 05). Both low ayfd mgh
experimental students did better than control students on this

Analysis of sample projocols showed that students’ Enowledgde
was not complete pnor to training. For instance, some showed tfe “ordd
menuon pitfall” 1n causality, There were qualitanve changgs in the
flowcharts frodickd by expétimental students. .

The éxpenmental results and the contlisions drawn from the Notocol
anslyses are seen as supporung the theoretical notion that some rea

. not processing texts hierarchically, and that this contnbutes to lowe:
tomprehension scores 1t 1s argued.hat the expenmental wterventnon

provided students with skills for analyzing texts herarchically, forang then )

10 consider carefully how text proposinons are ipterrelated.
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THE ROLE OF SCHEMATA IN MEMORY FOR pno}e AS & -
FUNCTION OF COGNITIVE AND 'SOCIAL DEVELOPMENT

' ' . OfﬁerNo._8121306
Hangow, ANTOINETTE RaY, E0.D. University of Houston, 1961, T9pp.

The purpose of the present study was to investigate how children”
of different levels of cognitive and role taking development utilized
schemata in comprehension and memory ot prose. The literature
suggests that aduits can adopt a particular schemata for
comprehending and recalling a passage when cted to do so.
Further, the schemata used determined what of the incoming.
information was important, and those alements rated as more
important were recalied better. When subjacts were asked to shift to &
second perspective, the results of thé'secondrecall test indicated that
subjects were able to recall additional, previously unrecalieéd ‘
informationfollowing a shift in perspective. Evidence of these abilities
among children is iimited and confficting. . ;

Seventy-six subject (29 first graders, 21 second graders, and 28
third graders) participated i this study. Subjects' levels of cogniive .
and role taking deveilo t were tested using Piagetian measures of
conservation, and the Flavell piclure role taking taskyand the Burns -
and Cavey role taking measure, respectively. During a second”
session, subjects were asked to recall a story from arandomly
assigned perspective Half of the subjects were then instructed to
shift to a new perspective and recall the story once again, while the
remaining subjects were reminded of their original perspective and
asked to recall the story a secofd time. -

\  Theresultsof the various analyses included in tha present study
provide additional Ssupport for the utilization of schemata in the
comprehension process. That sgbjects can be induced to invoke a
~ partcular schemata for comprehehding a passage 1s evident from the”
resuits. Subjects’ recall of text elements important to a particular- .
perspective supported the sontention that the schemata that the
. -*reader brings.to the text determines the importance of text elements
and that those slements determined to be more important are recaifed
better than tems of iow importance. Howevef, as the present
' pvidence indicates, jt is the subjects’ levels of cognitive afid role
taking development which are predictive of these abiities It would
appear that the memory schemata function as subschemata of
general cognitive developmental level. *o.
Whep a shift to & second perspective was required, only those
subjects with sufficient cognitive and role taking development were .
sbie t¢ utilize the additional schernata 1o facilitate recall The present
. Sdy provides a poksible.explanatory mechansm by which utifization
ol schemata in comprehensian ang memory of prose miay be
predicied and expiained. J,; T,

Aruitoxt provided by Eic:
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"THE EFFECTS OF VISUAL AND MOTOR SUPPLEMENTS ON
. 'PRESCHOOL CHILDREN'S COMPREHENSION AND RECALL
OF PROSE- . . . OrderNo.8122018
HATHAWAY, BETTY Kav, Pu.D Kansas State University, 1981. 7pp

age, have imited symbolic-conceptual skills in companson to *
schoolage children. One ine-of evidence for these limutBtions comes
M paiTethasgociate lediming (PAL) research on chidren's memory,
Ature cognitive strugtur€s and product deficiencies if
the recall stratedies of preschool children. However, PAL research
S aiso demopStrated dramatic increases in the memory of
préachool chidren when verbal presentations are suppiemented. with
¥ otoN borations of the word pairs, i.e., elaborations
itk i as between the stimulusairs, or
. gnsional representations of the
verbal stimuli. F§rthermore, elaboratior\of verbal input by visual and
motoric supplements appedrs to.facilitate memory for more complex
erbal input, sugh as senteaces and stories, in school-age children.
ever, it is ot known whether these elaborative strategies will
be preschool age children’s comprehension of and memory for”
- prose material. - .
The pregént study focused on (1) preschoolers’ comprehension of
8¢/dotined as memory{or literal verbal input (explicit story
hation), as well as semantic content (implicit story information),
) the value of visual (dynamic and static) and motoric
yation for memory of verbal input. o
0ds and Procedure Eighty shildren, 3% to 5% yegrs, were
e-of-five expenmental conditions

. .

h}
- Child Iistens to story. -
Child hstens to story Child listens
o story again. N
ild hstens to story. Child looks at
3-dimensional props illustrating the
story, in random arrangement
- Child hstens to story E manipulates
. - Props to illustratg events in the story.
S-Manipulate (S-M) -CBild kstens to story. S manipualates
~  praps to illustrate events'in the story

Children were presented tworquestion sets (Set A. Set B} -

- 1mmediately following the story and 48 hours later. Esth set contained
20 questions, 10 based on.details stated in the story (explicit), #nd 0
req?iring meaningful integration of.sepante story statements
(impiicit). Order of presentation of question sets was

' counterbalanced. | : o
Resufts A repeated measures ANOVA on condition (R, RR, 8, E-M,
S-M), age {3 to 4'4, 44 to 5'4), sex, question order {Sets A and B),
and retention interval immediate and 48-hour delay) wadrun on
explicit, smplicit and tojal scores. N R
Total scores Significant main effects for combined scores were
found for age {p< .01) ad condition (p < .01) Older children
consistently outperformed younger children, and children in
conditions E-M.and S-M exhibited superior recall to those in the R
condition. Furthermore, the beneficial etfects of dynamic visual and-
motor elaborations on preschool children’s comprehension and recal
of prose material were constant across the two ages. sexes, question
. sets and retention intervials, ‘
+ Explicit and Implicit s¢ores. Retall scores for explicit infotmation
In the E-M and S-M conditions significantly exceeded those in the R
and RR conditions for younger children, while older children
benefited gignificantly from the RR condition as well in terms of
implicit content scores, recall by children in the E-M condition was
superior to that of children in the R and RR conditions on the
immediate recall testawbile on the delayed recall test, scores in the S-
M condition exceeded those of the R and RR conditions’ In addition;
the recall of the older children was once again superior to that of the
younger children . - =
These resu Its‘?qﬂicate‘ that dynamic visual and motoric elaboration
ol prase tacilitates preschool children’s memory for explicit story
d#tails, as well as their comprehension of information implicit in the

Read-Read (RR)
Static (S) =

E-Manipulate (E-M
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CHILDREN WITH A PERSEVERATIVE TEXT INTERPRETATION Fradusied number of vehicles i te gitles' Chi-square analysss, used
STRATEGY: THE EFFECT OF TEXT ORGANIZATION '  » - throughout the sudy, fev ealed significany differences,in the tie treatment
" ° .Order No. 8125327 > for the false recogrution task in favor of the literal title. Most of the subjects
: y : ., who had metaphonc tittes selected the'semantically acceptable sentences
- . Kmmer, Susan, Pu.D. Columbia University, 1981. 123pp. . o, 25 the nses of the lteral ttle group, rather than those which
"_Ahe purpose of this study was 1o demonstrate that there is a group contai e e cody: .

of children with a reading'compreheqsion disabirty who can be . T memory sunteg‘_\; did not prove effecur e 1n deterrmuning metaphonc
+ characterized as perseverative in their text processing strategy, and understandingeSignificant dufferences were also found between goodand ™~
10 expiore the effect of this strategy on the comprehension and recal 1. poor comprehenders on the predienon-confirmation/disconfirmation and
of text. A second purpose was {0 show that certajn text organizationsl topic-vehicle relationship tasks In both cases the advantage was with the
™ siructures frequently used”in writing for children are especially T good comprehenders. Many poor comprehenders predicted the literal
.. GUficul for this group of readers to comprehend. - interpretation from metaphoric titles and confirmed this idea of story
,_In aninitial group screening, 255 fitth- and sixth-grade students . . content despite the passages’ meaning. Thus sami¢ group aisd performed
wers Oiven 48 short paragraphs 1o read. Half of the paragraphs were . poorly when required to give the reiftionthip berween the supplied
geductively structured.s0 that the main idea came first and details ** metaphoric title and specified topics Yrom the passages The significant - -
followsd, and half were inductively structured. 3o thatt the main point difference found Yor levels of metaphor is questonable. Scoring protocol
of the paragraph came towards the end. The paragraphs were taken for the topic-v ehicle relationship task detémmining this difference, made
- =, Wrom published reading texts at approximately fourth;gradejevel. accurate, non-inflated statistical analysis impossible Possible explanations
" of owing each paragraph, the students answered a muttiple choice of the autcomes of this investigaton, their relationship to othet metaphor- _
: M" asking about thé main idea of the paragraph. Sixteen related research and the implicauons for theory, research and cassroom
*~ students (the perseverative grdip) wha.hid the lowest regressed practice are discussed in some detail - :
standard score on the inductively structured paragraphs relative tq . : o
their own regressed standard score on the deductively strucjured ) “ :
paragraphs were selected for further study. These su ts were - .
with 16 SUbeCtS (the comparaen orou whg’:dom . THE EFFECT OF TOPIC SENTENCES AND THEIR
types of structuses. ' > GROUPS OF ACHIEVING-ELEVENTH GRADE MALE READERS
The two groups, of gubjects were given four tasks in individual . . " Order No. 8115891
sessions. Task 1 consisted of 12 paragraphs constructed with the : .
initial text interpretation, each foliowed by a muttiple-choice question » The major purpose of thus study was to examine the effect on reading
about the main idea. Task 2 consisted of elght inductively structured comprehension of the presence or absence of topic seitences i1n paragraphs
paragraphs that su e toread andrecall. Task3 ~ * and (o determine whether there was a nost effecs e posion for them. The
consisted of a 24-it ptation of a "children’s word-finding test.” four paragraph structures considered were: (1) topic sentence at the
, Twaive of these flems were written in an "inductive " version in which - beginning, (2) {opic senténce in the middle, (3) topic sentence at the end
the most criterial attribute statement came last and 12 were writtenin * »and (4) topic seatence imphed but not stated. In addinon to the effect upon
a "deductive” version in which the most critenal attribute statemert a general populanon of college preparatory 11th grade students, the effect
came first. Task 4 measured reading rate on four indugtively upon three groups of readers was explored. They were superior, average
Structured paragraphs and four deductively structured paragraphs. and difference readers. Dufference readers wete postulated by, Cromer
The results of the study indicated that subjects who had the " (1970) as readers hiving adequate wtelligence and vocabulary skills but
lerpest difference score on the group screening test performed on ol being unalfle to process text én an optimal manner. In this study they were
subsequent tasks as i they were using a perseverative text ” v readers whose reading comprehension wad average but whose-vocabulary
interpretation strategy. Results of a reading time analysis indicated® . knowledge was above average. .

XS 1 Btend
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that perseverative group subjects were not simply reading paragraphs * - Null hypotheses-predicted that there w%:ld’ 00 significant differsnce

30 quickly that they read the beginning of the text gnd ignored the rest " in the reading recall of 11th grade readers, tn gedbral, nor w the reading

of the wm&mﬁ“&ﬁ: ::cc.:l: m%ﬁ?m tof recall of any of the three subgroups as a Rgnction of topic sentence

"‘“““ ol but comparison group subjects ¢ 1o recall more placement’ The implication in the design was that the :hn;efypa of readers
°'|""M"°“'w lod thew c'°m°'”' ast between me’“'ddyw portions of the s would be differennally affected by topic sentences. Superiof readers were .

inductively structured U'awm and the later sta ts of the expected to be relanvely unaffected by topic sentences, avgrage readers

mucid“h M,The hddre: i the ative group‘esc'o"er’ed" relatively were expected to be moderately affected and difference readers were

low on the ihduztively structuied word findinghitems, even though ali * expected to be most sensitive to vanations in topic sentence placement

word finding items were read aloud 1o the Children. This in\esngaton was coggucted in 1978. Stranfied sampling was dope
The types of paragraph structures that terid to misiead children to select 111 11th grade students from the 335 11th grade students in an all

who use perseverative text interpretation strategies are cohmonly i maleacademyc high school in Philadelphia, Pennsyhania. The stranficanon

found in material that children are expected to read in schoolOnces ., criteria were feading ability and test form. Subjects ulumately chosen for

Children who use these inefficient strategies are isolated, it islikety . .~ mclusionnahissudy were classified as supenor, average or difference on
that they can be taught to use more ﬂet:igle strategies and leametg . : the basis of their scores on the Vocabulary and Reading Comprehension

e . . subtests of the California Achievement Tests, Level S Form A. Superior }
evaluate ther initial hypothesis as they coatnue reading © s . readers scored within the 90th and 99th percentle range and average
] . readers scored within the 320d to 79th percentile range on the subjects. The
. s . comprehension scores of the difference readers were 1n the same range as
AN INVESTIGATION OF THE EFFECTS OF LITERAL AND . :‘:&‘:&8‘ reders but thewr voczpulary scores were ator above the #4th
METAPHORIC TITLES ON GOOD AND POOR READERS' - A 16 paragraph passage about 2 ficnous African country (Rigkards, .
COMPREHENSION OF TEXT Order No. 8116496 1972) sered as-the expenumental material. Each of the 16 paragraphs was
THERINE ANNE; . Universii '1980. . rewritten in four ways: with the topic sentence at the bepinning, i the
w& Dr RIuL:\G-:'mP:r D. Univers txoj‘Maqland. 1980. 137pp ) middle, lastand imphed. Four test forms.combuned four examples each of
T . . the four paragraph structures A free recall test was.administered and
The effects of metaphoric ind literal titles on good dnfi.poor scored for the recall of three dependent vanables: () superordinate main
comiprehenders’ understanding of text were investiga ] 1deas: (b) subordjnate detals and{s) total idea umits U
were upon 1o determine if: the proeessing nc lan Data werean using ?%mwamm analogues to a one way
paraliels that of literal language; good and poor r [ . . analysis of yanand§ind a 3(typ€ofyreaders) x 4posinon of topic sentence)
success with metaphoric interpretation: the complexlty of metaphor affects - analysis of yanance with repeated measures on the fast factor Addiuonat -
metaphoric comprehension. Thirty good and 30 poor sixth grade artalyses were done using unisanate analyses of vanance .
comprehenders from urban and suburban parochial schools of the The results of the analy ses indicated a main effect,for topuc sentenke
Awhdiocese of Washington. D.C. predicted story content from either position for all groups of readers for recall of man 1deas There was no.
metaphoric of literal titles through a muluple-choice response. After . sigwficant effect for topic sentence posidon in the recall of details No
Mading the passage which followed. subjects confirmed or disconfirmed " intefaction was found between type of reader and topicisentence positon 1
their prediction through the same nype of response False recognition the primarn analyss although secondary analyses §uggested a pattern of |
sentences and topic-+ ehicle relationship tasks were used to determine differential effects The comprehension of supgnor, a\erage and difference
~~75"hensipn of the metaphoric title. This four-task procedure was . readers was not sigmificantly different w hen topic sentence were in the first

)
E T Cl three nmes o accommodate three levels of metaphor based on a and last posipons
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It was concluded thyt topic sentences in any posiuon do miproe ’ - : 2 K\OW : V.
reading rehension, parocularly of main 1deas Cromer's hy pothesis k THIRD. GRADE READERS ljSE gF PRIOR X 8 dlim:llals
that some readers are aided proporuonately moré by the imposition of an . ~QTERE)TL\L_ CONMPREHENSION 1 . rder \o. .

“organizanon cture, 1n thisgase  topic sentece, was given limited -~ LIPsON, MARJORIE ANN YOUMANS, PH D The Universm of Michigan,
Support .. " . 7 .1981 21dpp Chairman: Scott Pans ’
- - S : ___As people read they attend 1o the meaning of the text. Aflerwards, they

v ) ' - can recognize and recal] informapon that was exphcitiEpresented, but they

e - . e w li r - -
THE EFFECTS OF STUDENTS” MEANING PERCEPTION AND e e o L K presented
- TEXTUAL STRUCTURING LPON THE CO){PRH-E.\SION OF : Thas study was concernéd with children’s ability tp Jearn new .
SOCIAL STUDIES READING PASSAGES - &Order No. 8116883 'mfomnuori from text Itinvestgated the extent to which ?verage andpoor °
- ¥ o & y . =~ ™ readers could recognize and récall explictt and rgferred information afier
LzSotixnﬁS.L;nu Jo,"ED D. University of Georgia, T581. 180pp Lirector: ’ reading or hsieing. The study also examined how pnor knowledge,
. Mary A Hepburn - ) ) readability level and mglde of presentation affected thildren's reading
There is a lick of attention to the role which language plays in school . | _ comprehension :

-

%

Twenty-eight thy grade students consatuted the simple for this study.
A yoked-pairs design! was used with each average-poor reader pair matched

- mnajn the social studies content area. Yet much of socal studies
i ction is hyghly verbal, and snident success depends upon languag

skill. A critical task for the learner is the comprehension of content through - on the following vanables: sex, age, 1Q, math achievement, and school
textual exposivon. - Each child was tested twice The first session was designed to assessthe
' Three 1ssues relative to reading comprehension were chosen for \ subjects’ prior knowledge of the topics 1 be presented in the second .
research attenton 1n this study First, does the student’s percepuor/of the - session. The session included a presentation of the recognition 1tems for .
- meaning of sefecled social science concepts affect the smdent's-_ / - postiesting and 2 conversaion about the eight topics. Approximatelya -
compri ion of social science textual material which exphcatss the week later, each subject read aloud four expository passages and hstened to
voncepts? Second, does the structunng of social studies textual fhaterial in R four passages. Afier each passage, the subject selected the best answer 1o
accordance with a concept learning mode! affect the student’s R . of s paired-sentefices Eacht set of six statements mcluded two -
comprehension of the matenal? Thurd, does the structunng of social stucies : explicit and four ifferennal items - - -
textual material in accordance with a concep: learning mode! interact with . 7 B The ol number of correct responses was compimed for each subjeqt,
- the student's meaping percepton or the student’s reacing aptitude’to affect .- ability group, passege, and fype of recogminon statement. Thése scores were
comprehension of the matenal? , . - . subjected o a senes of analyses of vanance lests. Nether readability lpvel
*  An invesugator cdistructed semanuc differental instrument containung p ‘Bor mode of presentation was a significant factor 1n subjects’ performance -
.. five politital science concepts was used 1o measure meamng, and subjects o However, the type, of retogmuon 1tem did affect performance Subjects .
were cuvided 1nto two meaning groups (good-strong-acon e and neuiral) on _recognized more explicit than 1fferential informanog, Within 1nférence ;
the basis of thewr response Scores on 2 standardized reading 1est w ere-used . types, erents and causal ipferences were morg difficult than goal or
1o assign subjems to one df three feading aptitude groups (good readers,. artribute inferences. There was no main effec! for group wn any major .
average readers and pqor readers). ’ ) analysis. It was suggested that previous studies 1n which group differences -
Twonextual passages exphcaunga polncal science concepl were winen were found may have confounded reading ability with other factorssuch s
for the study. The Narrative Model, wniien wathout an organizing schema, - overall achievement or 1Q which were controlled in thigstudy. =+ -+
was designed 10 fyjpify social saence iextbook contedt. The Concept Model, . To examine the relanonship betweén pnor knowledgw and reading :
written in accordance with a-deductive concept presentation strategy, was compréhension, the pre- and post-scores were converted to conditional
designed to demonstrate a different method of textual structuring. A 30- . probabilines and subjected 10 a senes of analyses of variance tests. The
item multiple thoicg test was coostructed to measure reading ’ " probability of a correct response wa’s computed for three different prior
comprehension. A . - knowledge conditions: (1) correct, (2) wrong, or (3) unknown. These, ]
Two expenmental posttest-only control group designs were used for jite , Pprocedures permtted invesugation of the effect of prior knowledgeon” . * -
investigation. A 2 x 2 factonal design was used 10 assessthe effects of - subjeats’ acquisinon of new nfdrmanon. In addition, subjects® ability to
meaning and treaement upon comprehsion. A 2 x 3 factonal design was T , correct old information was examined. -
used to assess the éffects of reading aputude and treatment upon R These analyses showed that prior knowledge wasa powerful factor i
comprehension. Group means were compared within each level of the, g reading comiprehedifion Subjects were most likelyto get a correct answer at
meaning and reading aputude faetors to assess therr interacton with the - positesting #'heg the pretest had been correct. . T
treatment. -t . + - More imponantly, subjects were more likely to gel an jtem correct when
Students i ninth grade courses in two urban high schools responded to they did oot know the informaton at pretesting than 1if they had been ,
the setnantic differennal and took the standardized reading test. Students wrong a1 pretesung. This finding supgests that subjects relied more heavily
< were assigned to the Neutral or the Good-Strong-Active meaning group on - 0D priof know ledge than they did on text Exen when pner-knowledge was
the basis of their semantic differentia! mean score Students were assigned contradicted by the text, subjects used 1t, rather than textual information,
to'the Good Readers, Average Readers, or Poor Readers aputude groupon  ~ + for iten recognition Only when they did not (or beheved they did nof)
the basis of thewr standardized reading test score. Some seinantic differennal possess the necessary phor knowledge did they resor to text--witha

and reading test scores were eliminated to equalize. cell sizes 1n each design.

q COnStquent improvement 1n recognilion
An N.of 100 was used 1n the 2 x 2 design and an N of 180 was used in the 2 ;

It was concluded that both averape and poor readersuse inferencesin -

(X4

" x3design. OpRalf of'the subjects in each meaning group and in each . compréhending textshl matenals althdygh some inference types ‘are more
reading aptitude group were asked to read the Concept Model, while the, difficult than others to recognize In addinon, a child's prior knowledge 152
otb:&n(md the Narrative Model The students who read the Concept. powerful source of reading comprehension and mis-comprehension. Both+"

formed the expenmental group, agd those wAo read the Narratve * groups were beter at.acquinng totally new informanon than at correctng -
N 1 formed the control group~  ~  * 1 o old informanon that was wrong. g
. Two analyses of vanance were used to mgasure the nain effécts of <. . -t - . S R
meaning and treatment. T-test compansons were-perforned to measure the - .. * o >
treatment effect wittun meaning and reading aptitude groups co oo ,
¢ meaning \anable was not foupd to have a significant effect upon ' £ c :
comprehension Within meanung groups, the text sTuctunag vanable wes , AN EX PlERIMENTAL STUDY OF THE EFFECTS OF PICTURES
sigaificant ( 001) for smudents 1n the neutral meaning group. but nok for ON THE L'TE‘RAL COWPREHENSION OF SECOND GRADE
those in the good-strong-active meanung group The statistical agalys - READERS . s OrderNo. 8120512 -
revealed a significant gain (001) 1o comprehension scores fqr the MackEenzie, JANE IRONS, E0.D. Ball State University, 1981 192pe.
+ experimental group who read the Concept Model Within reading groups, Coy Adviser: Dr. J Dawid Cooper
the text structunng vanable was significant ( 001) for good and average - , . ) - . .
readers, but not for peor readers , , The purpos;xﬂ the study was to investigate the effect of pictures
. N ’ ,0n the Iiteral refdhing Sompréhension of average second graders. The
. ) . N - udy attempted to discover whelheror not there were differences in
e : X : a comprehension when second graders read in three alternativé
: ’ ! K - reading conditions: text without pictures (T), text with pictures (TP);
N . , : T " and a page of text alternating wittt & picture page (TAP). The study
' ’ . - also attempted to discover whether possible dfferences in .
) . .- eemmeree, . COMDr@hension were more sygnificar for either average or above-'

| o . - . v average readers . S
) EMC i - \ e 12 I | . ‘ - -
y - . N .. ‘
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smounf of comprehensiol in the " . GENDER CONFORMITY, TEXT CRARACTERISTICS AN

.

M .
‘gn‘mr to measure differences

hee reading conditions, the conetructad an instrument ) - . . .
Lo of three comparable p - pictures Corresponding to . COMPREHENSION OF STORIES _ Order No. 8110671
the passages, and ten questions covering the ¢ t of each . .MEYERs, RUTH S, PW.D. New York University, 1980 lepp Chairperson,'
__ passage. Each subject was asked t0' realf three { passagesin. . .. - - Professor Lenore Ringler -, , )

. tree dillerent reading conditions, The te ‘

—gach of the ges was read. The scoted from the comprehension . Thus study was designed to explore the effect of sex, gender standards,

f main sharacters and gender content of stones on reading
%rehenmm The researclpproblem denves from a model of reading-

- ) . 3 .
A Tha data were analyzed in 3 x 3 x 2 Factorial Analysis of V W posits actir e cgnstructon of meaning in which mdeg;redxct and

The factors were reading condition with three leveis (T TP, and TAP),

., a5 < "  confimf text. Within this paradigm, schemata or knowledge structures are *
"J:‘ ngmmmmgz;ﬂ rea.d.m? MW ' hypothesized as being activated in the process of readingand ~ « - .
, “lts indicated that all subjects comprehends equal a is €0l ending text. Affecre vanables and a know ledge of cons entions o

1probabiity). - | t Structure have béen related fo the formation of schemata. This 1s

- -

L in thed . e £ = ‘
of o ree gatling conditions ( 34 equally +  consistent with a2 model of reading that implies interacuon amongst,

« - Further, both average and above-average readers

; h ; gharactensucs of readers and characteristics of texts.
unaffected by the pressnce of puctureae " their readingdnaterials (F.—’ 3 The sample consisted of fourth grade youngsters m urban and suburban
17 at 84 probability). , : ) d
- An impiication of the study is that teacherS should clarify their . school setungs. A Sex Role Stondards Checklist was admimstered o
Teaon for using pictures ifl beginning reading instruction. AtNough |, measure a level of gender conformuty Stones were selected which had beea
. _* pictures may prove to be helpful in fulfilipg variaus affective N rated bf judges as being représentativ € of basal redder stones. Tw o stones X
" instructional purposes such as building interest in reading, the R, - featured grls; two featured boys as main characters One “gyrl swory ‘and
pictures do not seem to be a valid method of increasing Kteral readi © one "boy ston " were adapted by exchanging the sex of the main charactér
«. comprehension. L2, : These stones wete used as the comprehension measure following a cloze -
) X 4 ’ T s - procedure with exact and synonyth sconng ,
e ' oy - A P Treatment of the dats im ohed an analysis of vanance with remd ‘
. ‘ . . N TR - measures, The general hypothesis. comprehension of stoncs;:&re:!ﬂs mdiex
AN INVESTIGATION QF THE RECOGNITION OR SIDEDNESS .. related 10 gender contents 1n patt 1 funetion of gender Stanc males. and
IN THE READING MATERIAL OF SIXTH GRADE STUDENTS "5 -of readers was supporied Reading a¢ being appropnaie o7 emales. an
. . Order o, 8] for males who do ngt conform 10 gender standards’y as supporte e daua
E; . . _Order No. 8117308 . indiGted that there appears 0 be a greater sancnon st males
MCNEAL, ExvoL WiLLiaM, Ep D, State University of New York at Buffalo, < appeanng m female roles than against fergales appeanng in male roles .
1961, 104pp . ' - ©_ Thedfeaol chlidien s nicrest 281epensg b ihe MeTamte, vas not
Obyecrive. This study antempted to determine if sidedness, as a factor s‘;.pp"?ed b e;‘ f,;‘;dg;,,?effﬁ:ﬁﬁgﬁow mléh!c:ng a'ned g(:or:)tenteasf‘J's.xutf‘rii:e )
vithin the content of reading material, can b¢ recognized by siath grade ? W&nm:?re\ O rly readers has  greater effect than.interest on reading
> studeats; that is, can sixth grade learners detect whether efpository reading egxlprehensiof y - .
. materiat is one-sided or two-sidegd, For esent , = : ; ;
" o st D prenain ome ok o oo o b Toe e, upporied e po cologics and emmdbeorios who
; g”:"o“?"’ reading m‘eﬁﬂ-lh‘ side(s) represented is (ate) usually in the candards leads to adapuabilityipepcial and learming situauons The data -
persuasive argumen . ‘ : ypIC expecta ; -
Ttwas hypothesized that: (1) studenys will be able todetectthe ., ° ’ :r:xl?n‘:g serectypic ; ' com’)?rehenson of fess Prethclable
presence of ode-sided and two-sided messages in reading matenal; » In the process of imposing theaning on narrative text, children form =
(2) geaenal reading ability 1s related to the gbiligy to detect the presenc of schemaa related to their previous expenience with stones and to their ;
*  sidedness in reading material and (3) general Wtelligence is related to the percepuons of appropriate sex role behavior Reacirfe mstrucion 1s
1 ability to detect the presence of sidedness in-reading matenal designed to guide childrendiiough increasingly eorlex story structures
. - Subjects. The subjects used jn this study were.gth gride sudentsfrom e findings of this study sugeest that if these more complex sioties
two elementar) schools in the Buffalo, New York $hool system. There - *  contained female as well asthale characters; children could leiifto"
m one bundl’ed Slxt}"ﬁ_\'e students in the mml mle Four students - transcend they sex role expectatons * "o
. were not administered all tests. The analyses weré based on the one LR ~ -
hundred sixty-one subjects who completed all test Although sex ,
*  differences were novhypothesized:the samp isted of seventy-five girls
and eighty-six boys. The1Q rafge was from 57 fo 130 Reading ability INFERENTIAL LISTENING AND READING COMPREHENSION
mnged ’mmwﬁte d:g;l\'alutm_?re 11;-sflsluld wg;f99. . ’ "OF DISCOUREE IN NORMAL AND READING DISABLED
! res a1a gathering consisted o mipute time segments - ' " Ordi
-, iministered by the expegimenter. Subjects were given booklets which CHILDREN . - - Order‘ No. 8124962
*  consisted of ten rardom orders of ten articles: five one-sided articles and Nasimias, Maria LYnn VasSiiw, Pu.D. Northwestern University, 1@). .
five two-sided ardcw]s_.h Subjects were 1o read and respond to each of the - - 28pp. .
articles accordingly. The specific instructions were made by the ' * The purpose of this study was to explore the Tanguage listening -
P g S g conpregran it st Tty T
' W?porhe:is One. The results from the analysis of thé pupils’ * discourse an i ir 7el 4 ig: n reg'denn: disabled and normal- - ]
sbilities 1o detect thdel presence of og:-sx;!}ed and two-sided messages in . children. ' . d ) ‘ 3
feading material indicated a mean 6f4.73 for the ten items (1 = 13.26). . : shether lear 1sabléd |
Hypothesis Two. Pearson Correlation Coeffictents indicated a correlacion of _ Chikiren Wit Hora) rob oo e Sty
~ S0 between the sidedness scores and gegeral reading ability. Hypdrhesis . m inferential Iistening and reading comprehensiogkof expository c
Three. Pearson Correlation Coefficients between the idedness scores and discourse as compared With children with average to above average «
,,- Sesenal intelligence indicated  relationship'of .43, - . ' reading skilis: Furthermore, the investigation was designed to explore
‘ Conclusions. Based on the,results of the analys:s of pupils’ responses to _ rélationships between Iisterfing and reading comprehension !
. the sidedness items, this stud) suggests that sixth grade students do have performance and the hypothesis that istening and reading . |
- theabjliy 1o d?;ﬂ the &f?:nﬁ‘ pfs:d;dnss in ftﬂdl;nl lblml;ﬂtll Genu:' comprehension are related via generic language comprehension ]
- 'Mt) pears Slmﬁun Uelated o the a o detect processes : . R - i ‘
peesence of sidedness in reading g‘ahteml General intelligence also apfeyrs® Forty subjects were selecteq from a public school district. Twenty
* ; Wbesignificantly related to the ¥ility to detect the presence of sidedness < subjects were included in eaeh éxperimental group, sixteen male; four
- B reading matenal. ' . . female in each geoup Subiectsincluded in the experimental study’ |
. . . . were ten and eleven year old middle class stuts Normal and
. readng disdbled children were taken from the fitth grade
. . , , classrooms and were monolingual. Caucasians. All sbbjects .
. . . . demonstrated average to above average verbal mental abilities Word |
. ) ©  recognition skilis were adequate for the readability level of the R
. o : experimental materials and near or above fifth grade bw I
. . . ‘ comprehension scores on standardized measures of lit i .
I: lilxc « ; comprshension following silerw\g of passages were average

‘
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Mh level or above for subjegfs in the normal reader group and

~ .8tleast one year or stanine befow fifth grade level for subjectsintbe

raading disabled group. " Subjects’ scores based on their responses to
two kinds of comprehension questions with two lgvels of inference
typas following listering and reading of expository discourse
patsages wers analyzed.

Resuits confirmed the hypothesa that learming disabled children ...

with reading comprehension problems are deficient in their infArengial
kstening comprehension as well & reading comprehension for
discourse as compared with normal children. The scores of the -
reading disabled group were significantly lower than those of the
reader group for inferential listening @mprelﬂnslpn

as well as inferential reading comprehension ru.
Some evidence, was also provided for the hypothesis that iistdi

and reading are two modalities of a more genenic language
-comprehension process. Listening and reading comprehension ¥
scores were highly correlated when all subjects were included in an
analysis. The correlations were less sngnmcant within the'reading
disabled group ahd normal reader group of children. Theré were no

sanﬁclnt differences between the listening and reading performance

of ali subjects combined and within the normal reader group.
However, the reading disabled children displayed signifisantty hi
kstening comprehension than reading comprehension scores.
Significant differences Werngund between rgading disabled and
normai reader groups an Type A, Identifidation inferences and Type

. B, Proposition Generanon inferences in both listening and reading

comprehension modalitiat. In addition, for all subjects and within

"ehch group of subjects, significant d:fferences were found.between
. the two ifMlerefite classes, with Type B inf ielding higher
performance scores than Type™ infére N &
Performance on listening and reading 8 nsion questions

entdiling interrogative questions and yes or no verbal respohses was
betier then performance on wh-type comprehension questions
requiring fyee verbal expressive responses. This was consistent with
the hypothes:s of this research project and existing knowledge about
learning disabled and normal children. Further, the findings indicated
that there were differences between the reading disabled and normal
groups an their istening and reading comprehension scores within

each of the comprehension question types. All of the differences wers .

significant, except thatfor yes/no quesno‘ns on-istening
comprehension measures

Further research into the relabonshups between listening and
reading comprehension of discoursg with learming disabled, rudmg
disabled,and normal chiidren i1s encouraged based on the results of ,
the present
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" THE RELATIONSHIPS BETWEEN STUDENT RETELLINGS AND
SELECTED COMPREHENSION MEASURES Order No. 8125458

Sapoexi, Mark CymusTian, Pu.D. The University of Connecticut, 1981,
131pp.} I

This examines the relationships between retelngs, an
indicstor of reading compreheriion gbtained through a student's oral
recall of a story, and three other of reading comprehension )
representing variouy viewpoin on measurement.

& multiple-choice

ge- dependent Forty-eight
grade five students of diverse abilities orally read a complete base!

* reader stosy. Aeompfermuon protess (miscue) score is derived and

the subjects are then the remaining comprahensioh tasks in
counterbalanced order. h questions utilize multiple .

- regression techniques to probe the relationships between these
indicators and me subscores in the retelling formatfor stories as
specified in the miscue analysis procedures. The nucleus of the study
iera demonstration of a potential solution to the preblem of
ursustained concurrent validity. between retelling scores and other
comprehension indicators taken from the same reading. Additional

establishes a corroborative framework between the

using correlation to demqnstrate concurrent and predictive

validity. A confirmatory factor analysis defines three measurement
lovels in the data which are theoretically interpretable from a levela-of-
processing perspective. The results of the study suggest adegree of
congtruct validity for the indicators used and yield support for miscue
thesry and levels-of-processing theory in réading comprahension.
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A COMPARISON OF THE ORAL READING, PHONETIC:

* ANALYSIS, COMPREHENSION, AND CONSERVATION
OrderNo. 8127398

ABILITIES OF EARLY READERS

ScHantz, LeTTy MoxLey, Pu.D. East Tprxas State University, 1981.
1agpp Adviser: Sally L. Kirkham A

Purpose of the'Stirdy. Thepurposeofﬂiissmdywastoducriu

eanpmkmdefganenunyreadm abifity to conserve, overalt
reading achievement, reading comprehansion, recognition of words
. i orally-read grinted text, and skilis of phonetic analysi

Procedure. initially, 128 kindergarten children from!hepubhc .
schools of Richardgon, Texas, who were able to read and who hed
nok received formal in: tion in reading were identified by teacher
-judgment. All were screened with Durkin's (1968:151) thirty-seven!
word list. Those eighty-seven who read eighteen or more of the thirty-
seven words and attained a raw score of at 1 on the Gates-
MacQinitie Reading Tests, Levet A, Form'1, mpnsed the sampie for

Each subject'was administered the graded passages sind
phonetic-analysis survey of a diagnostic reading inventory and the
Goldschmid-Bentler Conservation Battery, Form A. The order of
presenting measures was randomly assigned in advam-\

The data obtained were amalyzad by two procedu Fi4

of the tetal sample was selected at each extreme 10 yield high

. & and low conservation groups of early readers tp determine i subjetts

4

+

]

with high and low levels of conservation differéd significantly on four
reading variables: overail reading achievemenit, oral reading
comprehensiod, accuracy of word recognition, and phonetic-analysis
skills. Second, a t-test of a difference between the means was

. -myed to analyze differences between correlated measures of all
sulects’ eral reading comprehension, word recoghition Mﬁh orally-
read text, and phonetic-analysis skills. -

Findings. Analyses revealed no significant dtﬁerencds inthe
ovetall reading achievement, oral reagding comprehension, word
recognition, and phonetic-analysis skills of earfy readers with high
and low levels of conservation. Significant differences were
determined in subjécts’ orgl reading comprehension,
words in printed text, and phonetic-analysis skills. Measu do.fy
readers’ ability to phonetically analyze nonsense words were
significantly higher than those of recognizing words in oraly-reed
printed text and of oral réading comprehension Levels of early
readers’ word recognition were significantly higher than their levels of
oral reading comprehension.

Descriptive analyses of conservation revealed that only ten earty,
readers were conseryers, The largest number indicated no abiiity to
conserve. Mot subjects were unable to explain transformations
requiring conservation. On individual tagks, a majority conserved two-
Aimengional space and number. Many substance and
continuous quantity. ‘

Descriptive data related to instructional reading levels indicated
that sixty-six subjects adequately read graded materials. For these
subjects, mean instauctional levels wege first reader for word
_recognition and primer for comprehensicp. Many accurately read
“high-third- grade material and utilized tic-analysis skillp
presented in low- -second-grade material. At the instructional level, al
sixty-six subjects substituted words. Frequent errors wers return
sweep and refusais. Reading strengths were knowledge of sight
* words, ability to use the context, reading with expression and fluericy,
and decoding contractions and compound words. Loss of place and
repetitions were frequent weaknesses in oral reading.

Descriptive data related to skills of phonetic analysis indicated thet
most beginning consonant sounds ang many digraphs and short
vowels were utilized jn nonsense tasks. Large variations in blend
application and littie awareness of generalizations for long vowel
combinations were apparent.

Canclusions. Results of this study mducbtﬂhat ability to conserve
does nat facilitate or limit the decoding and comprehension of earty.
readers. Furthermore, decoding rather than readvgg with
understanding appears to characterze the oral fgadmg of cruidten
who read eariy
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CONTEXTUAL PRE:.:&DUBH}S FOR MAKING INFERENCES
PMENTAL STUDY Order No. 8113122
WAGKER, MIGUEL PauL, Pu.D. Unwversity of Californic, Berkelef, 1980,
. 6lpp. ) ’ .
' The principal purpose of this study is to account for age-related

in the derivation of inferences from text. In accordance with thig .

goal, the relevant hterature concerned with developmental djfferences in
memory performance is reviewed. In addition, methodological jssues
pertinest to the measurement of text memory are addressed Contrary to.
umﬂmmnsq ) whether
developmental differences in inference perf
entirely in terms of corresponding differences in premise knowledge.
Rather, it is hypothesized that these effects are due 10 age-related
differences in the use of elaborative, integrative procedures that provide a
- meaningful context for text, resulting in a psychological representation in
memory which includes inference information. The employment of thest
procedures depends on at least two factors; first, one’s reperioire of
experience which can be used to generate such meaningfu} contexts and
- second, the extent to which an appropriate context is suggested by the text
jtself. Thus, the provision of additional context-related cues in a text should
enhance the opportunity to utilize elaborative procedures. ’
Rudents from two different grade levels (fifth, twelfth). Each subject was
given one of three versions of the wput (baseline, schema-implicit, schema-
explicit), then tested on his retentidn of either premise or inference *
information. The two augmented versions were generated from the beseline
condition by adding context-related cues. These input versions were '
inchded to provide younger studentwith a greater opportunity 1o use
ive procedures and consequently improve their inference

Asupeaed.signiﬁam'age difference in infereace performance were
obtained in-the baseline condition while equivalent and high levels of
inference performance for both age groups were obuined with the
sugmented texts. Furthermore, this patierr of effects was not refiected in

- premise performance. These data support the hypotheses proposed here
rather than alternanves such as those denved from the constructive view of

~/

{ext memory.” ) y

THE IMPACT_OF A PROGRAM OF CRITICAL THINKIXG OX -¢»

*ING COMPREHENSION REMEDIATION AND CRITICAL,
"KING OF MIDDLE AND HIGH SCHOQL STUDENTS

v I .Order No.§116378
WINOCUR, SARA LEEMILLER PH D United States International Universuy,
1981 mmemn. Wahter Beckman . N

The Problem The study tested the effect of an innovauve program of
remedistion emphasizing entical thinking skalls gn achievement of students,
$tades 7-9, who had been unsuccessful 1n passing distnict reading

y tests.”
The study sought to determine the broad reRifionship of cnucal
thinking achievement with reading cdmprehension achievement. The
» interachion of entical thinking and reading achievement was determined by
trestment group, grade, lest occasion, and district. One hypothesis :
~ consdered cntical thinking and levels of réading achievement, two
considered cntical thinking and norm-refereniced assessment of reading

comprehennion achievement, and three apphed to cnincal thinking and
dstnet , or cntenon-referenced assessment of reading 7

niical tinking, reading comprehension and reading .

proficiecy were concepts of central interest.
Method Data were collected from remedial students, grades 7-9, in

three Southern Califorma sthool districts: Unified, Elementary, and High
~ School The sample included 291 seventh-, 324 eighth~, and 105
ninth—grade students. The invashigation represented 2 nonrandomized,
pretest-posttest control group design. - o
instruments were used to measure the dependent vanables of
critical thinking achisvement and reading achievement. The Cornell
. Critical Thinking Test, Level X, by Ennis and Millman, measured crincal
thinking achievement: the Comprehensive Tests of Basic Skills, Levels 3,4
. (reading comprehension subtests) measured nomh-referenced reading
¢ n achievement: distnct proficency tests, specifically designed
10 reflect agreed-upon leaming objectives, measured critenon-referenced
readsitg proficiency achievement '
) measures multvariate and univanate analyses of vanance -
were employed (at the .05 level) to evaluate the data.
Resilts. All hypotheses were confirmed to varying degrees Significant
‘ between gans made by treatment groups and Controkgroups .
were found in cntical thinking scorés, but not 1n reading comprehension or *
E l{[lc ‘oficiency. Sigmficant differences were found in composites of
)

IToxt Provided by ERI .

-

entical thinking a{d reading comprehension and in composites of enucal
thinking and reading proficiency These signjficant differences were
dependent upon grade level and distnct

Cnnical thinking--significapt differences we
treatment/control group scores across all distncts
average readers demonstrated greater gain than average and below average
:32 Below average readers showed no difference 1n gain from average

S

g Composite of critical thinking and reading comprehension--sigmficant

differences between treatment/control group scotes. were found i the
Elementary School Distnct, grade 8, and 1n the High School Distnict, grade
9 ; .

Composite of cnincal thinkingyand reading pr@fmenfy-mgm&nt

differences between treatment/énuol group scores were found i the
ol Dnstrict, grades 8.9: Elementary School Drstnet, grades 7.8;
and High School District, grade 9 - - ~

Significant gans across both the treatment and control groups were
found n cnical thinking, reading comprehension, and reading proficiency
mn almest all grade levels of all school districts.

Conclusions. (1) Cnucal thinking skills can be learned by remedial
students in grades 7-9 at any reacing level. (2) The Enmemodel of eritcal
thinking’can be eflecovely used to supplement a remedial reading programe’-
(3) Noloss n reading proficiegcy gain occurs when a program 1n cnacal
thinking is substituted for nearly half the lessons 1n a remedianon program
{4) There appears to be a posinve relauonship between gains in enocal
turiking achievement and gains 1n réading proficency achievement
(5) There appears to be a posinve relationship between gains in entical
lhmh' achievement and gains in reading comprehension achievement.
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